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Introducing Design and Technologies Version 2.0
[bookmark: TemplateOverview]The revised Victorian Curriculum F–10 Design and Technologies gives Victorian students the best opportunity to thrive in a world of increasing change and rapid technological advancement. With the revised Design and Technologies curriculum, students can create quality designed solutions for identified needs and opportunities across a range of technologies contexts. Students have opportunities to plan, produce and manage designed solutions independently, collaboratively and in teams. They can apply design thinking and processes to investigate, generate, evaluate, iterate and enhance design ideas and solutions from conception to realisation. 
[bookmark: _Hlk147846510]Design and Technologies Version 2.0 reflects the expertise and feedback of teachers, along with valuable input from academic and industry representatives. The curriculum makes it easier for teachers to plan, assess and report on student learning. 
Curriculum structure based on 3 interrelated strands
Content is organised into 3 interrelated strands: Technologies and Society, Technologies Contexts and Creating Designed Solutions.
Teachers can easily integrate interrelated content across the 3 strands. Content from the Creating Designed Solutions strand is taught using content from the Technologies Contexts strand. Integrated content can be taught from 2 or more sub-strands of the Technologies Contexts and this allows teachers to optimise their resources by leveraging common themes across multiple sub-strands of Technologies Contexts. 
Stronger descriptions and elaborations of Technologies Contexts 
The 4 sub-strands of Technologies Contexts are maintained in Version 2.0; these are Engineering principles and systems, Food and fibre production, Food specialisations, and Materials and technologies specialisations. 
The descriptions of each of the 4 Technologies Contexts have been updated to reflect current developments in each context. They are also clearer, enabling teachers to understand each context more easily.
The separate descriptions of each Technologies Context maintain flexibility for teachers to determine how to teach content, whether to combine Technologies Contexts and how to do so.
More explicit references are made to examples of products, services and environments as designed solutions across the 4 Technologies Contexts.
More contextual titles for sub-strands in the Creating Designed Solutions strand
· More meaningful titles enhance contextual understanding of sub-strands within the Creating Designed Solutions strand.
· Sub-strand titles better reflect the range of activities within each sub-strand, providing guidance to teachers on the types of activities occurring and what needs to be taught as part of a design process.
	
Clearer content descriptions and better aligned achievement standards
Improved content descriptions use plain English for better understanding, enhancing ease of use for teachers. 
Achievement standards and content descriptions align more closely, with language in the achievement standards that connects directly with language in the content descriptions.
Progression of skills is set out in a consistent sequence across the bands (as evidenced in the scope and sequence charts), helping teachers engage with and track development across the Design and Technologies content.
Other key revisions
Verbs, or command terms, have been removed from content descriptions in the Technologies and Society strand. This ensures consistency across knowledge strands of the Victorian Curriculum F–10 Version 2.0. However, command terms have been retained in the Technologies Contexts and Creating Designed Solutions strands, as the content pertains to skills and aligns with the Victorian Curriculum F–10 Version 2.0 content.
Explicit references are made to speculative thinking, a type of thinking that involves the use of critical and creative thinking to synthesise information and consider the appropriateness and usefulness of a range of ideas or suggestions, with a focus on the future. Speculative thinking is introduced at Levels 5 and 6, where content descriptions provide opportunities for students to begin to hypothesise, propose and recommend ideas and suggestions. At later levels, content descriptions provide opportunities for students to progress to more sophisticated and nuanced speculative thinking.
Greater emphasis on ethical considerations, including sustainability and worldview, is evident in the achievement standards from Levels 5 and 6, encompassing ethical consequences of designing and making, including environmental, social, economic and worldview considerations. The glossary provides definitions to teachers for the terms ‘ethical considerations, ‘sustainability’ and ‘worldview’.
Foundation to Level 6
Greater guidance is provided in content related to developing skills in collaboration and teamwork in the Planning and managing sub-strand of the Creating Designed Solutions strand.
Content descriptions provide direction about students taking more responsibility for specific roles within a project, fostering increased collaboration and teamwork. The glossary offers further information to teachers about distinguishing between demonstrating collaboration and teamwork.
Levels 7 to 10
· Greater guidance is provided in content related to managing projects that involve co-designing and co-developing in the Planning and managing sub-strand of the Creating Designed Solutions strand.
· Content descriptions provide advice about students using increasing skills to fully manage projects.
The glossary helps teachers to distinguish between demonstrating co-designing and co-developing. 
► For more detailed revisions, see the Design and Technologies – comparison of curriculums document, which compares individual content descriptions and achievement standards for Version 1.0 and Version 2.0.
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